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Current Events 

 

Scholarships 

There are many local and regional scholarships available for our    

students.  We are continually updating our database.  To view the 

complete list of scholarships, students should go to their Naviance 

home page, click on the “Colleges” tab and then  click on the     

Scholarship List.   

 

Study Skills 

The next Study Skills session will begin Thursday, November 9th from 2:30-

3:00pm.  This six week course discusses note-taking skills, time management, 

test preparation, text anxiety, and test-taking strategies.   

 

Individual Junior Meetings 

On Thursday, November 2nd, juniors met with their assigned counselors in a 

small group to review the college application process.  Counselors also met with 

parents in the evening for a similar meeting.  During the next couple of months, 

counselors will have individual meetings with each junior.  Your child received 

an invitation with the date and time of this meeting; parents are welcomed and 

encouraged to attend. 

 

Attention Seniors! 

As a reminder, make sure you are adding all of your colleges that you are       

applying to in Naviance and requesting transcripts and letters of                     

recommendation through Naviance.  You are responsible for submitting your 

official SAT and/or ACT scores directly to the colleges you are applying to.   

 

If you have received correspondence from a college or university stating that it 

has not yet received application documents from your high school, please know 

that it is most likely that the documents were, in fact, sent but not yet            

processed. Colleges and universities routinely send these letters for documents 

that could be, but are not necessarily, missing. 

 

Your counselors are aware of your application deadlines, so hold tight. In all 

likelihood, your documents have already been sent. 
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Teenage Drinking—Understanding the Dangers  

and Talking to your Child 
More than half of American youths 

ages 12 to 20 have tried alcohol. 

Girls are nearly as likely as boys to 

experiment with drinking. Under-

age and binge drinking is risky and 

can lead to car accidents, violent 

behavior, alcohol poisoning, and  

other health problems. Drinking at 

a young age greatly      increases 

the risk of developing alcohol prob-

lems later in life. Talking to kids 

early and openly about the risks of 

drinking can help reduce their 

chances of  becoming problem 

drinkers. 

 

Early age alcohol use 

Today, the average age an American girl has her first drink is 

13; for a boy, it's 11. In the U.S. and many other countries, 

underage drinking is a widespread problem with often seri-

ous consequences. Young people who drink are more likely 

to be the victims of violent crime, to be involved in   alcohol-

related traffic accidents, and to have depression and anxiety. 

Other risky behaviors are also linked to early drinking. Young 

people who start using alcohol before age 21 are more likely 

to: 

 

*Be involved in violent behaviors 

*Attempt suicide 

*Engage in unprotected sex or have multiple sex partners 

*Develop alcohol problems in later life 

 

Kids are experimenting with alcohol at earlier ages than ever 

before. A national survey found that slightly more than half of 

young adults in the U.S. between the ages of 12 and 20 have 

consumed alcohol at least once. Some researchers speculate 

that teens are more vulnerable to addiction because the 

pleasure center of the brain matures before the part of the 

brain responsible for impulse control and executive decision 

making. In other words, teenagers' capacity for pleasure 

reaches adult proportions well before their capacity for sound 

decision making does. 

 

In past generations, boys were much more likely than girls to 

experiment with alcohol in their teens, but girls are catching 

up. In 2009, 58% of all males ages 12 and older were      

current drinkers, higher than the rate for females (47%). But 

in the youngest group (ages 12 to 17), the percentage of   

current drinkers was nearly the same (15% of boys, 14% of 

girls). 

 

While many young people will independently cut down on 

their drinking or stop drinking altogether as they reach their 

mid-20s and assume the responsibilities of being an         

employee, spouse, or parent, the risks of early age drinking 

remain. People who have their first drink at age 14 or   

younger are six times more likely to develop alcohol problems 

than those who don’t try alcohol until the legal drinking age. 

 

Factors affecting risk of developing a drinking problem 

As well as the age at which they start consuming alcohol, a 

number of other factors influence a teen or young adult’s 

drinking behavior and whether it will become a problem. 

These include: 

 

Race and ethnicity. Some racial groups, such as American 

Indians and Native Alaskans for example, are more at risk 

than others of developing alcohol addiction. 

 

Genetics. A teen with an alcoholic sibling or parent is four 

times more likely to develop a problem with alcohol than 

someone without such a family history. 

 

The presence of mental health disorders. Alcohol problems 

often go hand in hand with mental health problems such as 

depression, bipolar disorder, anxiety, and schizophrenia. 

 

Personality traits. Teenagers who believe alcohol makes it 

easier to socialize, for example, tend to drink more than 

those who don’t believe that alcohol loosens their social inhi-

bitions. 

 

Influence of family and peers. Teens are at greater risk for 

developing alcohol-related problems when alcohol is readily 

available at home or among their peer group, and if drunken-

ness is acceptable. 

 

Gender. Men are more likely to drink heavily than women, but 

women become addicted at lower levels and shorter duration 

of use 

 

Dangers of drinking while young 

The years between 18 and 25 are a time of considerable 

change, as teenagers spread their wings and leave home, 

many for the first time. While these may be exciting years, 

widespread alcohol use means they may be risky years as 

well. The highest prevalence of problem drinking occurs 

among young adults aged 18 to 25, nearly 42% of whom ad-

mit to binge drinking at least once a month (drinking five or 

more drinks in rapid succession for men, four or more for 

women). 
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Teenage Drinking—Understanding the Dangers  

and Talking to your Child 
Many of us typically think of college as the setting where 

older teens and younger 20-somethings drink to excess. 

However, several studies show that heavy drinking is wide-

spread among all young adults regardless of whether or not 

they attend college. College students tend to drink less often 

than nonstudents, but when they do imbibe—at parties, for 

example—they tend to drink more. 
 

The prevalent use of alcohol among teens and young adults 

is alarming for a number of reasons: 

 

Alcohol is a major factor in fatal automobile crashes. About 

one-third of drivers ages 21 to 24 who died in a car crash in 

2009 had a blood alcohol level that was over the legal limit. 

 

Drinking may have lasting health effects. Some researchers 

believe that heavy drinking at this age, when the brain is still 

developing, may cause lasting impairments in brain        

functions such as memory, coordination, and motor skills—at 

least among susceptible individuals. 

 

Drinking can lead to sexual assaults and rape. Each year, 

approximately 97,000 students between the ages of 18 and 

24 are victims of alcohol-related sexual assault or date rape. 

 

Teen girls who drink face special challenges 

Teenage girls experiment with alcohol for many of the same 

reasons that boys do, but they face some challenges boys 

don’t: 

 

*Among teenage heavy drinkers (those having five or more 

drinks in a row at least five times in one month), girls are 

more likely to say that they drink to escape problems or to 

cope with frustration or anger. 

*Girls are more likely to drink because of family problems 

than because of peer pressure. 

*Drinking can delay puberty in girls, while abusing alcohol 

can cause endocrine disorders during puberty. 

*Teenage girls who drink are more likely to have unprotect-

ed sex than girls who don’t drink, putting them at increased 

risk of pregnancy and sexually transmitted diseases. 

 

Binge drinking and alcohol poisoning 

Binge drinking—consuming five or more drinks at a sitting, 

for males, four or more for females—can cause teens to pass 

out, black out (lose memory of events that occurred while 

they were intoxicated), feel sick, miss school, or behave in 

ways that would otherwise be uncharacteristic of them. For 

example, they may drive while drunk or get into arguments. 

Some binge drinkers imbibe heavily every weekend and ab-

stain or drink only in moderation during the week. Others 

binge less often—for example, during holidays, on special 

occasions, or at times of great stress. This kind of problem 

drinking may go unnoticed because people may excuse an 

occasional binge as a celebration that got carried away or as 

a response to unusual stress. 

 

Although many young adults drink responsibly or abstain 

altogether, binge drinking is still a common problem. While 

teens as young as age 13 admit to this practice, it becomes 

more popular in mid-adolescence and peaks in the college 

years. College students between the ages of 18 and 22 are 

more likely to report binge drinking than non-students of the 

same age. Recent news reports of deaths from alcohol poi-

soning on college campuses have spotlighted the dangers of 

binge drinking. 

 

Binge drinkers are eight times more likely than other college 

students to: 

 

*Miss classes 

*Fall behind in schoolwork 

*Be injured 

*Damage property 

 

Binge drinkers also face the grim consequences of alcohol 

poisoning, a severe and potentially fatal reaction to an    

alcohol overdose. 

 

How to recognize and treat alcohol poisoning 

Because alcohol is a central nervous system depressant, 

drinking too much, too fast, slows some bodily functions 

(such as heart rate, blood pressure, and breathing) to a dan-

gerous level, causing the drinker to lose consciousness. 

 

Possible signs of alcohol poisoning include: 

 

*Unconscious or semiconscious state 

*Slow respiration—eight or fewer breaths per minute, or 

lapses between breaths of more than eight seconds 

*Cold, clammy, pale, or bluish skin 

*A strong odor of alcohol on the breath and coming from the 

skin 
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Teenage Drinking—Understanding the Dangers  

and Talking to your Child 
What to do if someone develops alcohol poisoning 

Here’s what to do in an alcohol-poisoning emergency: 

 

*Never leave someone who may have alcohol poisoning 

alone to “sleep it off.” 

*Call 911 immediately. 

*Gently turn the person on his or her left side, using a pillow 

placed at the small of the back to keep him or her in that 

position. This will help prevent choking should the individual 

vomit. 

*Stay with the person until medical help arrives. 

 

How to talk to teens about responsible drinking 

As a parent, grandparent, teacher, or friend, you have a ma-

jor impact on the choices that the children in your life make, 

especially during the preteen and early teen years. One study 

reported that adolescents from families with alcohol prob-

lems were less likely to use alcohol themselves if they felt a 

sense of control over their environments, had good coping 

skills, and had highly organized families. Other researchers 

have found that preserving family rituals, such as keeping 

established daily routines and celebrating holidays, also can 

make a difference in steering kids clear of alcohol abuse. 

 

Talking to young people openly and honestly about drinking 

is also vitally important. Delaying the age at which young peo-

ple take their first drink lowers their risk of becoming prob-

lem drinkers. That’s reason enough to talk to the teenagers 

in your life about alcohol, but it’s not the only one. These are 

some of the other important reasons: 

 

*Alcohol has harmful effects on developing brains and     

bodies. 

*For adolescents ages 15 to 20, alcohol is implicated in 

more than a third of driver fatalities resulting from             

automobile accidents and about two-fifths of drownings. 

*Drinking interferes with good judgment, leading young   

people into risky behavior and making them vulnerable to 

sexual coercion. 

*Teenagers who use alcohol and tobacco are at greater risk 

of using other drugs. 

*Teenagers who drink are more likely to develop behavioral 

problems, including stealing, fighting, and skipping school. 

*Underage drinking is illegal. 

 

 

 

Start the conversation early 

While most people recognize the importance of discussing 

alcohol with kids, they aren’t always sure when to initiate this 

discussion. Adolescents are often nervous and confused as 

they face their first opportunities to try alcohol and are often 

interested to hear your thoughts on the subject. 

Set the stage early by letting your teenager know that he or 

she can talk to you about anything, without judgment or lec-

turing. 

 

Open up and listen 

 

Ask open-ended questions, and listen to the answers without 

interrupting. 

 

*Talk openly about your family history. If your family has had 

problems with alcohol, your child should know about it. Be 

open about your own experiences, too. 

*Set clear expectations, and communicate your values. 

Youngsters are less likely to drink when they know that par-

ents and other important adults in their lives have strong 

feelings about it. 

*Control your emotions. If you hear something that upsets 

you, take a few deep breaths and express your feelings in a 

positive way. 

*Ask about your teenager’s friends. Express an interest in 

getting to know them better. Getting to know these friends 

and their parents will help you understand your teenager’s 

world. 

 Source:  Adapted with permission from Alcohol Use and Abuse, a special health report published by Harvard Health Publications. 
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A Simple Way to Bring Down College-Application Costs 

Allowing students to report their own standardized-test scores could ease some of the 

financial burden of the process. 

 

Shira Zar-Kessler spends a lot of time helping teenagers make schedules. As a college 

counselor at Match High School in Boston, she makes sure her students, many of whom 

will be the first in their family to go to college, take the SAT a couple of times, fill out the 

FAFSA, and submit their applications punctually. She also helps some students figure out 

when to send their official SAT or ACT scores, required by most colleges as part of their 

applications. That schedule is not built on some clever strategy. It is based on when and 

how much their parents get paid to ensure there will be enough money on the debit card 

to pay fees that can add up to hundreds of dollars. 

 

Applying to college is expensive and complex. While many wealthy families pay private counselors thousands of dollars to 

help them navigate the process, the relatively small fees that many low-income and first generation students encounter can 

lead them to delay applications, send off scores that are not their best, or even not apply at all. In the past decade or so, 

universities; the College Board, which administers the SAT; and ACT have waived application and exam fees for students 

who qualify, but the fees to send official test scores to schools remain. 

 

The College Board and ACT cover the cost of sending scores to four institutions for any student as long as he designates the 

recipient colleges within nine and five days, respectively, of taking the exam. After that, the former charges students $12 per 

school, although College Board also covers the score-sending fees for an additional four schools for test-takers who took the 

SAT for free; these scores can be sent at any time. ACT, which recently celebrated the first anniversary of its Center for Equi-

ty in Learning,  charges students $12 per test date per report, and unlike the SAT, it doesn’t offer “anytime” benefits to stu-

dents. 

 

Imagine a high-school senior who in late October receives a waiver to take the SAT but has not sent any test scores. Say 

she’s taken the SAT twice because she knows that most schools will superscore her two tests, meaning they will take the 

best score on each of the sections even if they were not accomplished on the same test. Private admissions counselors and 

test-prep tutors almost always advise their clients to take the test multiple times, but only about half of all SAT test takers 

and less than half the people who took the ACT last year did so multiple times. If the senior sends her scores to 10 schools—

a practice experienced counselors often advise low-income students to do because financial-aid offers can be unpredicta-

ble—she will need to pay to send six of them. The total cost will be $72.00. But if she takes the ACT and sends two scores to 

10 schools, that will amount to 20 payments total, or $240.00. 

 

Economists describe such fees as micro barriers, and they can overwhelm not just students but those trying to help them as 

well. Some organizations pick up the fees, often relying on limited resources. Academic Success Program Dallas, for exam-

ple, spent $12,945 this past year to send colleges the SAT and ACT scores for students at the 15 public high schools it 

serves, according to Sara Urquidez, the organization’s lead college advisor. 

 

To keep students’ costs down, Michelle Easton of Bottom Line, an organization that works directly with students to help 

them get into and graduate from college, makes sure her counselors strategize score-sending schedules with their students. 

She wants to ensure their students send as many free scores as they’re allowed to the schools that are their best college 

matches. Because these schools have to be identified before the scores are released, this strategy can put low-income stu-

dents at a disadvantage. Wealthier students often wait to see their scores to confirm they are good enough to send to 

schools. As Diane Scott, a school counselor at Academy of the Pacific Rim Charter Public School in Boston, put it to me, 

“Students with resources can be savvy with the scores they send,” but most of her students cannot afford that luxury.  
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A Simple Way to Bring Down College-Application Costs 

It is difficult to calculate the degree to which score fees prevent low-income students from going to a school that is a good fit, 

but a recently published paperby the University of Pittsburgh’s Lindsay Page and several other researchers, including one from 

the College Board, shows several positive effects of the “anytime” option. After the option was implemented in 2007, data sug-

gest, students who would’ve otherwise only sent four scores were now sending eight. In other words, before the change, there 

was a cohort of students who wanted to apply more widely but had been held back by the cost. Perhaps most tellingly, the study 

showed that the policy change correlated with greater college-completion rates among the same cohort, potentially because 

applying to more schools meant they found a better institutional fit. 

 

For those who don’t pay, the College Board at least covers the cost of sending four scores for students who are eligible. ACT, 

which is the test of choice in poor states such as Louisiana and Mississippi, does little to alleviate that cost for low-income stu-

dents.    

 

Asked to comment, the College Board and ACT both explained that the fees for sending scores cover a range of costs, including 

those required for schools that still require paper printouts of their applicants’ scores. Generally speaking, it costs the testing 

companies almost no money to send official scores to colleges but the fees help defray other costs associated with the develop-

ment and administration of the exams.  As a result, giving low-income students more free score sends would almost certainly 

mean that the cost of the exam would increase.   

 

But Marie Bigham, a high-school counselor in New Orleans and one of the founders of ACCEPT, an organization of college-

admission professionals dedicated to increasing equity in college admissions, doesn’t think that solution goes far enough to 

solve the problem. Waivers require extra work on the part of counselors and students. The College Board and ACT, she pointed 

out, could reverse policy with a change in leadership or attitude. 

 

Bigham thinks the simplest and best answer is for schools to accept self-reported test scores, which can then be confirmed 

once the student has been accepted. After all, score-send fees end up being a waste of money in every case but one—the one 

school a student attends—so why not let students just send the one that matters? 

 

Self-reporting also simplifies the system for students and college admissions offices. A 2009 study of college freshmen found 

that their self-reported and official SAT scores matched 80 percent of the time—and this was in a scenario when the students 

didn’t face any penalties if they provided inaccurate information. 

 

A few colleges, including the University of Chicago, the University of Iowa, and Texas Christian University, have already started 

accepting self-reported test scores; none had instances last year of students falsely reporting. 

 

And at many schools, allowing students to self-report would simply codify an unofficial practice as actual policy. For instance, 

the University of California, Berkeley, sometimes evaluates and admits applicants who’ve only self reported their scores even if 

its admissions website directs students to send official scores, according to Amy Jarich, the school’s director of admissions, 

said. Urquidez’s team in Dallas keeps a list of more than 40 schools that will take scores by email or off a transcript. But what 

about the students not lucky enough to have a counselor who knows about these policies? 

 

University and college admissions officers are, as a pack, risk-averse. It will likely  take more schools to come out of the shad-

ows and make it their official policy to treat applicants like responsible and trustworthy adults before we see this simple but 

significant barrier to college knocked down.    

Source:  JAMES S. MURPHY, THE ATLANTIC 
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Popularity is a loaded word. For many adults, it evokes powerful memories of jockeying for position in high school cafeterias 

and hallways. 

 

These memories are salient for a reason, said Mitch Prinstein, a professor of psychology and author of “Popular: The Power 

of Likability in a Status-Obsessed World.” The urge to be popular among our peers reaches its zenith in adolescence, “at just 

the same time we are developing a stable personality,” said Prinstein. “So the messages you get at age 14 about who you 

are and how the world works will affect how you behave when you are 40.” 

 

But popularity has paradoxes. Sometimes the most popular students are also widely disliked by their peers — even when 

those same peers seek to emulate them.  And although we are hardwired to seek popularity, it isn’t always healthy for us, 

said Prinstein. In fact, one form of popularity puts teens at risk for long-term consequences. 

 

To make sense of these biological impulses and their social implications, Prinstein’s research focuses on two distinct types 

of popularity: likability and status. 

 

The type of popularity that brings back memories of the middle school pecking order is related to status. Status, said Prin-

stein, “is not a measure of how well a person is liked.” Rather, it reflects a person’s visibility, dominance and influence on 

the group. 

 

But there is another type of popularity that reflects a person’s likability. This is the first form of popularity that kids experi-

ence. “At the age of 3, you can go in and ask kids who they like most and least. The popular kids are the ones everyone likes 

the most,” said Prinstein. Again and again, children are drawn to peers who treat others with respect, who know how to 

share and cooperate, and who make other members of the group feel good about themselves.   

 

But as children enter middle school, the equation changes. “In adolescence, something happens in our brains –  the neuro-

chemical cocktail of oxytocin and dopamine,” said Prinstein. Oxytocin (sometimes called the “love hormone”) promotes a 

need to connect and bond with others; dopamine activates the brain’s pleasure center and is commonly associated with the 

high people feel from drugs. As a result, said Prinstein, teens “become almost addicted to any type of attention from peers.”  

 

Unfortunately, one of the fastest ways to get attention from peers is to exercise “dominance, aggression, and power, and 

that is where the second form of popularity — status — is formed.” Prinstein likens status-seeking to a primate beating its 

chest to show dominance: “The non-human part of our brains —  or rather the part of our brain that resembles other animal 

species —  makes us attuned to that type of popularity.” 

 

Adolescents at Risk 

 

Prinstein notes that “the ability to interact with peers and remain emotionally regulated predicts addiction, dropout rates, 

relationships issues and even child-rearing ability.” Researchers have found that two groups of teens are most at risk for 

long-term consequences related to their social status. 

 

The first group is those who experience repeated rejection from peers. “We often interpret situations based on past, not cur-

rent, experiences,” said Prinstein, so teens who experience rejection in high school come to “expect rejection” as adults, 

coloring their interactions with others and their self-perception. 

 

Being Popular: Why it Consumes Teens  

and Continues to Affect Adults 
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But high-status popularity also carries with it long-term risk factors. People whose popularity is grounded in status “grow up 

and believe that the way you get what you want is to be aggressive toward others and constantly attend to your social sta-

tus,” repeating patterns that seemed to work in high school, said Prinstein. High-status teens are less likely to have satisfying 

friendships and romantic relationships later in life. They are also at higher risk for substance abuse problems, including DUIs.   

 

Prinstein’s research points to a few ways that adults can help students navigate these two types of popularity, giving teenag-

ers valuable context for what is happening in their brains and in the hallways at school. 

 

Teach Social and Leadership Skills 

 

Data suggest that even after accounting for factors such as IQ and socioeconomic status, “it is our likability that predicts so 

many outcomes decades later,” said Prinstein. “It’s key to how to be successful in a modern-day world. But it’s an area we 

spend so little time teaching and monitoring — to everybody’s detriment.” 

 

For example, when assigning group work, teachers shouldn’t assume that teenagers have the skills to work together effec-

tively, said Prinstein. Small groups are often a microcosm of larger social dynamics — and can be both powerful and poten-

tially painful for participants. Teachers can prepare students for more effective group work by helping them identify and prac-

tice effective leadership skills. Prinstein’s research finds that “likable leaders lead differently than high-status leaders,” giv-

ing teachers an opportunity to explicitly promote the qualities of likable leaders. 

 

“Likable leaders do a really good job of making everyone on the team feel valued. They do a lot of listening and not as much 

talking. They help create group norms and a group harmony.  They make sure everyone feels heard and that the end product 

has a piece of what each person contributed,” said Prinstein. “In contrast, high-status leaders insert themselves into that 

position and exert dominance. It’s a different mindset. [Ultimately], likable leaders are the best leaders.” 

 

Provide Scaffolded Support 

 

Evidence suggests that parents can effectively support their preschoolers’ social learning and likability through “scaffolding”: 

providing structure and modeling of positive social behavior and then stepping back as they grow more capable.   

 

In middle and high school, parents can still provide valuable social support, said Prinstein. Instead of “How do I share my 

toys?” the question might be “How do I turn down an invitation gracefully?” or “How do I express my feelings to a friend who 

has hurt me?” According to one study, when parents talked with their children about social skills —  including what to look for 

in a friend or how to interact positively with others — they developed stronger peer relationships. 

 

Help Teens Navigate Social Media 

 

Social media feeds our primal desire for peer attention, said Prinstein. Likes, followers and retweets provide what feels like 

measurable data about one’s social status. “We are in a status-seeking crisis as a society. There are kids who feel that their 

experiences haven’t really happened until they have shared them and seen how many responses they get. It erodes our abil-

ity to make our own judgments in alignment with our values.” 

 

As Prinstein said, “Every media outlet tells them, ‘Gain as many followers as you can!’ But every piece of data says that this 

will make them lonely, depressed and at risk for relationship problems. Social media is serving some of our social needs but 

not all of our social needs.” 

 

Prinstein said that, based on his research, he would offer this advice to teens: “You know that momentary high you might get 

by making yourself seem higher in status by disparaging others? It might feel good in the short term, but it’s not only damag-

ing to others, it is damaging to you in the long run. ” 

 

Instead, he said, “Spend your time learning how to be empathic and forge genuine relationships. Connect with people. Be-

come a better listener. Focus on developing good friendships and being likable — caring and connected with others.” 

 

In the end, he said, “you may be better off if you are not the most popular teen in your school.” 

Source:  https://ww2.kqed.org/mindshift/2017/09/19 

Being Popular: Why it Consumes Teens  

and Continues to Affect Adults 
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Not everyone wants (or can afford) to devote four years of 

their life to post-high school education. However, if you want 

to make a decent living, education is key. Very few jobs re-

quiring only a high school diploma earn more than $35,000 

per year — and many of those occupations are declining. 

The good news is that education doesn’t always have to 

come in the form of a bachelor’s degree. Many high-paying, 

fast-growing jobs are accessible to workers with an associ-

ate’s degree, post-secondary award, or apprenticeship. In-

vesting in trade school could be the best possible move for 

your career.   

 

These are the highest paying trade-school jobs with a solid 

occupational outlook. 

 

1. Elevator Installer/Repairer  

Elevator mechanics, installers, and repairers have a good 

occupational outlook and high earning potential. The job in-

cludes installing, repairing, and maintaining elevators, eleva-

tor doors, cables, and control systems, escalators, moving 

walkways, and lifts. 

If you’re cool under pressure and good with your hands (and 

power tools) this might be the perfect career for you.   

Median Annual Salary: $77,580 

Projected Growth Rate 2014-2024: 13 percent 

Typical Education Required: High School Diploma and Ap-

prenticeship 

Gender Breakdown: 1 percent Female/99 percent Male 

 

2. Radiation Therapist 

If you want to help people and earn good money doing it, you 

can’t do better than a job as a radiation therapist. Working 

with oncologists in hospital settings, these workers help ad-

minister radiation for cancer treatment. Radiation therapists 

require licensure, in addition to an associate’s degree. 

Median Annual Salary: $66,823 

Projected Growth Rate 2014-2024: 14 percent 

Typical Education Required: Associate’s Degree 

Gender Breakdown: 63 percent Female/37 percent Male 

 

 

 

 

 

 

 

 

3. Geological and Petroleum Technician 

If you don’t mind getting your hands dirty and aren’t afraid of 

math, this job could be a good fit for you. You'll be installing 

and maintaining equipment, collecting and testing samples, 

recording data, and compiling reports. 

 

While some employers do prefer candidates with a bachelor’s 

degree, you can often get started in this field with a two-year 

degree. 

Median Annual Salary: $61,762 

Projected Annual Growth Rate 2014-2024: 12 percent 

Typical Education Required: Associate’s Degree 

Gender Breakdown: 27 percent Female/73 percent Male 

 

4. Web Developer 

 If you want to build a   

career as a web developer, 

you’ll probably have to go 

for a bachelor’s degree 

eventually. But some    

employers will accept 

years of work experience 

and an associate’s degree 

instead. If you love writing, testing,  

and debugging software, you’ll love this job. 

Median Annual Salary: $57,662 

Projected Annual Growth Rate 2014-2024: 27 percent 

Typical Education Required: Associate’s Degree 

Gender Breakdown: 19 percent Female/81 percent Male 

 

5. Dental Hygienist 

 The job includes cleaning teeth, removing plaque, taking x-

rays, checking for oral disease, and educating patients on 

oral hygiene. Dental hygienists routinely rank among the most 

satisfied workers. 

A passion for oral hygiene as well as a drive to educate pa-

tients will go a long way in this career. 

Median Annual Salary: $54,175 

Projected Growth Rate 2014-2024: 19 percent 

Typical Education Required: Associate’s Degree 

Gender Breakdown: 97 percent Female/3 percent Male 

 

 

 

 

Top 10 Jobs for Trade School Graduates 
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6. Diagnostic Medical Sonographer 

Sonographers administer ultrasounds, as well as preparing 

patients for procedures, and reviewing and processing imag-

es for interpretation by a physician. Job responsibilities also 

include preparing, maintaining, and operating imaging equip-

ment. They often report high levels of job satisfaction. 

Median Annual Salary: $51,832 

Projected Growth Rate 2014-2024: 24 percent 

Typical Education Required: Associate’s Degree 

Gender Breakdown: 97 percent Female/3 percent Male 

 

7. Respiratory Therapist 

Many respiratory therapists have bachelor’s degrees, but an 

associate’s can provide entry to the field. People with this job 

work with children and adults with respiratory issues perform-

ing diagnostic tests, consulting with medical staff, and per-

forming treatments. 

Median Annual Salary: $51,011 

Projected Annual Growth Rate 2014-2024: 12 percent 

Typical Education Required: Associate’s Degree 

Gender Breakdown: 64 percent Female/36 percent Male  

 

8. Electrician 

 Electricians have fairly long apprenticeships – up to four 

years! – and require licensure to do their jobs. However, that 

training comes with a paycheck, however small, making it a 

better financial option for many than the equivalent amount 

of time in a degree program. 

In this job, you'll be reading blueprints, installing, maintaining 

and repairing wiring, controls and electrical components, and 

using testing devices to local electrical problems. 

Median Annual Salary: $50,740 

Projected Growth Rate 2014-2024: 14 percent 

Typical Education Required: High School Diploma and Ap-

prenticeship 

Gender Breakdown: 1 percent Female/99 percent Male 

 

 

 

 

 

 

 

 

 

9. Plumber 

If you want to work as a plumber, you’ll need both attention 

to detail and a certain amount of physical strength — as any-

one who’s ever wrestled with a plumbing project as an ama-

teur can attest. 

Plumbing licensing requirements vary from state to state, but 

you can expect to need some sort of licensure, as well as 

apprenticeship experience.   

Median Annual Salary: $50,048 

Projected Growth Rate 2014-2024: 12 percent 

Typical Education Required: High School Diploma and       

Apprenticeship 

Gender Breakdown: 1 percent Female/99 percent Male 

 

10. HVAC Technician 

HVAC (Heating, Venting, 

and Air Conditioning)    

technicians work on     

heating, cooling, and    

ventilation units, installing 

and maintaining         

equipment. This job      

typically requires two years 

of education past high school, often including on-the-job 

training in the form of an apprenticeship. 

Median Annual Salary: $42,886 

Projected Growth Rate 2014-2024: 14 percent 

Typical Education Required: Postsecondary Non-degree 

Award 

Gender Breakdown: 1 percent Female/99 percent Male 

 

The jobs listed above are those that pay the most and have 

the highest projected rates of new openings, but they aren't 

the only options to consider if you're starting your career or 

thinking about a change. 

 

When you're career exploring options, it's important to select 

choices that would be the best fit for your skills and interests. 

 

Source:   Jen Hubley Luckwaldt 

Top 10 Jobs for Trade School Graduates 
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By this time of the school year, some learners may be struggling to complete their work in certain 

subject areas (including some gifted or advanced learners). Although there may be evidence that 

this problem has been present in previous school years, this year's teacher will suffer frustration 

with these events. 

 

Their teachers might conclude that such students are lazy or not trying hard enough. If you have 

had a conference with their parents, you may have learned that this is a pattern that has been  

observed in other grades as well. 

 

There are at least two interventions that are somewhat typical. 

One is informing these students that there will be unpleasant consequences if they continue in this 

manner. The problem with that approach, however, is that it often compounds the situation, rather 

than providing a solution. 

 

Dr. Raymond Wlodkowski, a recognized expert in motivation for both students and adults, suggests that it is much better to 

avoid a punitive approach in this situation. When educators make threats, such as failing grades, calling parents or           

detention, one of the most predicable student reactions is resentment. 

 

The student may feel frightened, angry, not smart and/or totally misunderstood. These feelings lead to the student mistrust-

ing the teacher and grumbling about the teacher's lack of fairness, or even that the teacher does not like the student. These 

thoughts in turn lead to a desire to "get back" at the teacher and may be expressed openly or more subtly as vindictiveness. 

 

Of course, this leads the teacher to feeling frustrated and quite certain that even more sanctions are needed. As you can 

imagine, things escalate quickly into what may be called "the relentless cycle of threat." 

 

A second option is to consider the possibility that these students who are not doing the work perceive that they simply are 

not able to do it. 

 

Perhaps they did not understand the teaching they experienced in school that day. Perhaps there is such turmoil at their 

homes, or lack of basic resources, that they are hungry or can't find a place to work, nor can they expect much help from  

other family members who may be exhausted in the evenings from too much work during the day. 

 

The simplest solution is to reteach the lesson in a manner that is favored by most students who struggle with academics. Not 

because they are less intelligent than successful learners, but because the typical teaching style favors kids who can learn 

by listening and are comfortable with the logical, analytic and/or sequential thinking also required by a huge number of    

typical school tasks. 

 

 

 

 

 

How to Help Struggling Learners Who Are Not  

Completing Their Work 
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The preferred learning modality preferences of many of these unsuccessful students are visual, tactile and/or kinesthetic. 

They find sitting still agonizing and desire more movement at many points during the school day. 

 

Most benefit from the highly effective technology that makes learning more "hands-on" for them. As you find that this ap-

proach is successful, you might begin to present the learning content for these students in more visual, tactile and/or kines-

thetic ways the first time it is expected to be learned. 

 

The final strategy that leads to amazing success for these kids is teaching them how to set realistic, short-term goals often 

during the school day, and learn how to congratulate themselves on their success. The idea of "success" is changed from 

arbitrarily finishing a certain number of problems or answering a certain number of questions to mean "learning how to set 

and reach realistic short-term goals." 

 

This is true in all aspects of life. For example, Mike Brookes, a successful businessman, teaches his colleagues, "Short-term 

goals tend to get you into action right away, are easier to visualize, and because of their short-term nature they encourage 

you to set realistic, easy-to-accomplish goals." 

 

With young people, the following "tricks" help lead to higher motivation and ultimately, better achievement. 

 

1. You provide the time frame and let the student set the goal. I really mean that. When we set a smaller goal for a strug-

gling student, the message they perceive may be,” Oh, no, this teacher really does not think I can do this work. 

 

2.    At the end of the designated time, have the following dialogue with each student who participated: 

 

Students who were successful: What was your goal? Did you accomplish it? Who is responsible for your success? Congratu-

late yourself. 

 

Students who did not reach their goal: What was your goal? Did you accomplish it? Who or what is responsible for this fact? 

What will you do differently the next time you set your own goal in this subject area? 

 

It is essential to get the students to take responsibility — not the blame — for the outcome. We want them to say, "I am re-

sponsible for learning to choose a realistic goal." 

 

3.    Now just let today go! No makeup, no extra time in class, no negative statements. 

 

4.    Repeat the process tomorrow. 

 

5. However, be careful not to take over the goal-setting amount. When we raise it, some kids think, "I knew she was going  

        to do that! Why can't I keep on setting my own goals?" When we lower it, they may lose courage. 

 

Eventually, the students will slowly up the ante for their own goals and learn to take pride in being able to set and accomplish 

realistic short-term goals. 

 

How to Help Struggling Learners Who Are Not  

Completing Their Work 
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Year of Graduation:   

1973 

 

College/Higher  

Education:  University of 

Connecticut 

 

Current City:   Iowa City, 

Iowa  

 

What is your current oc-

cupation? 

Head Football Coach at 

The University of Iowa 

 

 

 

How did your experiences at Upper St. Clair help you to reach 

your educational professional goals? 

I felt like I received a good education at Upper St. Clair, but it 

was not until I went and visited other schools across the 

country that I realized just how fortunate I was.  It was a 

great time for me at Upper St. Clair; it was a time of growth 

and we had some tremendous faculty that I am guessing is 

similar to today.   

 

We had a great math department, great English teachers, 

and a really great faculty. Whether it was the athletics with 

coaches or teachers in the academic classes, it was a really 

good  experience. 

  

What was the most valuable lesson that you learned while a 

student at Upper St. Clair? 

During that time, I probably didn’t know what I was learning, 

but you look back and start figuring things out.  One of the 

things was, whether it was the coaches or the faculty, they 

challenge you to do your best, to work hard.  They had high 

standards and that was a good thing, for anything you do, 

and really tried to pull it out of you. 

 

What is your fondest memory during your time at Upper St. 

Clair? 

That’s a tough one.  There are some good sports moments 

that stand out.  My senior year was probably one of the last 

times the football team had a losing season.  We were 4-5, I 

believe. Our last game that season was against Uniontown, 

which was coached by Jim Render, and we beat them out in 

the mud. Since we didn't have a practice field that year we 

had to practice in the stadium all year, and it was a wet fall. If 

we would have played on a dry field, they would have beaten 

us by 40 points.  

 

While that was a fun sports memory, the things I remember 

the most are the great people at Upper St. Clair. 

 

What is your greatest professional accomplishment? 

I am happiest and proudest about the stability we have been 

able to enjoy here. This is my 19th year as head coach, and I 

spent nine here as an assistant so 28 years overall. I have 

been fortunate enough to only have three employers since I 

was a graduate assistant. I work for the University of Iowa, I 

worked for the University of Maine for three years, and then I 

was with two pro-teams but one ownership group. Unfortu-

nately, the team moved from Cleveland to Baltimore during 

my six years. I have had a lot of good help. Whether it was my 

wife with the kids, or the good coaches I have had come 

through here, they have all been tremendous. 

 

Is there anyone in particular who had a major impact on you 

during your time at Upper St. Clair? Please share who and 

how he/she made a difference in your life.  

The first person that comes to mind is Fred Wickstrom.  He 

took a real interest in me when I got called up to the varsity 

team mid season in 10th grade. Because of him and Bill  

Merrit I decided to teach and coach. After Bill Merrit, Coach 

Moore has had as big of an impact of anybody in my life, out-

side my family. I played for him for one season, then ended 

up coaching with him at Pitt. He just kind of took me under 

his wing. It ended up he brought me out to Iowa and talked 

the coach into hiring me. So on the forefront, those people 

are really prominent. However, there are many teachers that 

impacted me and continue to impact me.  

 

Describe Upper St. Clair in three words 

Great Community, Opportunity 

 

What advice do you have for current Upper St. Clair students? 

Live everyday, and enjoy everyday. Respect the opportunity 

that's available and take advantage of your resources.  

 

What message would you share with your USC classmates? 

“Life was great in the 70’s – hope it’s even better for every-

one now!” 

 

ALUMNI SPOTLIGHT 

Kirk Ferentz 
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We’re on the Web! 

www.uscsd.k12.pa.us 

Upper St. Clair High School 
Counseling Department 
1825 McLaughlin Run Rd 
Upper St. Clair, PA  15241 
Phone: 412-833-1600x2290 
Fax:  412-851-2069 

COUNSELING CALENDAR                                                          November  2017 

Selective Service 
Registration 
Federal law requires all 
young men to register for 
Selective Service within 30 
days of their 18th birthday.  
Registration information can 
be obtained on-line at 
www.sss.gov. 

Dates are subject to change as necessary. 

TESTING DATES 
SAT I and SAT Subject Tests Dates Regular Registration Deadline Late Registration Deadline 

August 26, 2017 July 28 August 8-15 

October 7, 2017 September 8 September 19-27 

November 4, 2017 (@USC) October 5 October 17-25 

December 2, 2017 November 2 November 14-21 

March 10, 2018 (@USC) February 9 February 20-28 

May 5, 2018 April 6 April 17-25 

June 2, 2018 May 3 May 15-23 

ACT Test Date ACT Registration Deadline ACT Late Registration Deadline 

September 9, 2017 August 4 August 5—18 

October 28, 2017 September 22 Sept 23—Oct 6 

December 9, 2017 November 3 November 4—17 

February 10, 2018 January 12 January 13—19 

April 14, 2018 March 9 March 10—23 

June 9, 2018 (@USC) May 4 May 5—18 

July 14, 2018  June 15 June 16—22 

      1 2 3 4 

 

SAT @ USCHS 

5 6 7 8 9 10 11 

12 13 14 15 16 17 18 

19 20 21 22 

 

Half Day for 
Students 

23 

 

Thanksgiving 
Break 

24 

 

Thanksgiving 
Break 

25 

26 

 

27 28 29 30     

SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY 


